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Acknowledgements and Disclaimer 
 

This report reflects work and discussions carried out primarily over the Fall 2018 term, as charged by the 
Provost, to analyze the recommendations of the General Education Reform Ad-Hoc Committee (GERAC) 
and propose any further needed refinements and steps forward. In this work, I have endeavored to 
adhere in spirit and content to the excellent work done both by GERAC, and previously by GEAC and the 
General Education Reform Task Force (GERTF), while remaining sensitive to the charge to identify 
feasible paths forward, which has prompted recommendations of modifications to models and policies 
thoughtfully developed by each of these groups. 
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Models Analyzed  
 
Before entering into an analysis of the impacts of each model, a straightforward articulation of how 
each was described for analysis is listed below: 

GERTF model 
The following is, in list form, a formulation of the non-program-integrated components of the GERTF 
model, as described on pages 18-22 of the GERTF report: 

o Communication – WRI 121, 122, SPE 111 (3 credits each, 9 credits total) 
o Communication – Essential Practice (3 credits) 
o Diverse Perspectives – Foundation (3 credits) 
o Diverse Perspectives – Essential Practice (3 credits) 
o Ethical Reasoning – Foundation (3 credits, with “program-integrated option”) 
o Ethical Reasoning – 
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o The previous Essential Practice level in the Ethical Reasoning pathway (3 credit) 
becomes the requirement for this pathway. 

• Inquiry & Analysis –  
o Consistent with GERAC’s recommendation that vertical integration not be pursued at 

this time, the distinct “Foundation” and “Essential Practice” levels within this outcome 
pathway are removed. The three disciplinary subcategories within Inquiry & Analysis 
(Humanities, Social Sciences, Natural Sciences) are undifferentiated. 

o The Inquiry & Analysis – Sciences – Essential Practice requirement (3 credits) is 
expanded from being 1 course from a discipline “outside of areas that traditionally 
support the major” to 1 natural science course and 1 social science course. In almost all 
curriculum maps, this increase in general education requirements does not result in a 
credit hour add, because a required course in an area supporting the major fulfills the 
new requirement (e.g. a engineering major already requires a number of natural science 
courses; a management major already requires a number of social science courses). 

o An additional Inquiry & Analysis – Social Science class is added, both to balance course 
load with the current general education model and to serve as a potential future slot 
that can be repurposed for a ESSE requirement. 

• Quantitative Literacy – 
o The two blocks required remain unchanged, but are relabeled – Quantitative Literacy – 

Foundation becomes Quantitative Literacy – Statistics; Quantitative Literacy – Essential 
Practice becomes Quantitative Literacy – Finance.  

 Note: The “Finance” label for the second block emerged informally through 
GERAC’s work; based on subsequent input, it is clear that “Finance” is an 
inappropriate name for a block that can include courses such as ECO201 and 
202; the name for this block should be reexamined through collaborative 
discussion between the Quantitative Literacy ESLO committee and the 
Management Department. 
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Core Transfer Map analysis 
In Summer 2017, HB 2998 was enacted into law, mandating that Oregon’s public colleges and 
universities collectively adopt a common statewide foundational curriculum of at least 30 credits that 
would be guaranteed to be awarded and applied consistently statewide.  

During the 2017-2018 academic year, a working group convened by HECC collaboratively developed this 
foundational curriculum, now branded as the Oregon Core Transfer Map (CTM). Under the legislation, 
every community college will notate completion of the Core Transfer Map on transcripts, and every 
public university will identify at least 30 credits of general education requirements (or equivalent) that 
will be deemed to be met if a student transfers in with the CTM completed.  Further details can be 
found at: https://www.oregon.gov/highered/plan-pay-for-college/Pages/tgeurr

https://www.oregon.gov/highered/plan-pay-for-college/Pages/transfer.aspx
https://www.oregon.gov/highered/policy-collaboration/Documents/Transfer-Credit/2998/06-2998_Gen_Ed_OutcomesCriteria_2010.pdf
https://www.oregon.gov/highered/policy-collaboration/Documents/Transfer-Credit/2998/06-2998_Gen_Ed_OutcomesCriteria_2010.pdf
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CTM to Oregon Tech General Education Crosswalk 
 

 
  

Core Transfer Map 
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Remaining concerns with GERAC model and Core Transfer Maps 
 

• Removing the distinct Essential Practice level from the general education model, and explicitly 
calling out 2 courses in each of the Inquiry & Analysis subject areas removes the single largest 
stumbling block to compatibility with HB2998.  
 

• Because the GERAC Essential Studies model explicitly delineates that one Diverse Perspectives 
course must be taken from Social Science and one must be taken from Humanities, it is unclear 
how an external course that fulfills the CTM “Arts and Letters” (Humanities) block and the 
“Cultural Literacy” requirement would be received under this model. An alternative option, 
presented below, proposes that the GERAC “Diverse Perspectives – Social Science” block be 
broadened to allow Social Science or Humanities courses meeting the Diverse Perspectives 
criteria to apply. 
 

• While the other blocks of the CTM (“Communication,” “Arts and Letters,” “Social Sciences,” 
“Natural Sciences,” and “Cultural Literacy” map fairly neatly onto Essential Studies 
requirements, the Math block of the CTM does not. This block would therefore have to be either 
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Curriculum Map analysis 
 

Tentative Course Lists 
In order to analyze how the GERAC requirements would apply in each curriculum map (and for staffing 
analysis, below), it is necessary to articulate which courses apply for various requirements within the 
model. Although GEAC has developed a process for formal course approval, including submission of 
materials documenting how a course supports a given outcome and review by ESLO committees, not all 
potential courses have been submitted for review, and GEAC has not formally given approval to final 
course lists. 

During spring 2018, the lists of existing Oregon Tech courses were reviewed with general education 
department chairs. This revealed a number of courses in addition to those previously reviewed by ESLO 
committees that would likely be appropriate for each list; the inclusion or exclusion of any particular 
course on these lists should not be taken as any sort of final judgment on whether it should or should 
not appear.  

Additionally, this list includes primarily those courses that were taught during the 2016-2017 or 2017-
2018 academic years. 

(Notes on course lists: Underlined course have already 
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• Diverse Perspectives – Communication:  

COM 205, COM 225, COM 325, COM 347 

• Diverse Perspectives – Social Science:  

ANTH 452IA, HIST 452, PSY 203IA, PSY 321IA, PSY 322IA, PSY 330 IA, PSY 331IA, PSY 347*, 
PSY 358, PSY 371, PSY 372, SOC 201IA, SOC 204IA 

• Diverse Perspectives - Humanities (not in the GERAC model, but included here to list all 
courses already reviewed by ESLO committees): 

HUM 105IA, HUM 147 IA, HUM 148 IA, HUM 149 IA, HUM 245 IA, HUM 335 IA, LIT 305 IA, LIT 
335 IA 

• Advanced Communication:  

SPE 314, WRI 227, WRI 327, WRI 350, WRI 410 

• Ethical Reasoning:  

PHIL 105, HUM 125IA, PHIL 305 IA, PHIL 325 IA, PHIL 331 IA, PHIL 342 IA 

• Quantitative Literacy – Statistics:  

MATH 243, MATH 361, MATH 465* 

• Quantitative Literacy – “Finance”:  

ACC 325*, BUS 331, ECO 201IA, ECO 202IA, MATH 371, MGT 345 

* During curriculum mapping, it became apparent that inclusion of several on lists would yield 
improvements without compromising the general intent of the category; they have therefore been 
tenta 1 TmC 32p29.355.9 (i)-183.8 (he)0.7 ly 
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 Credit pressure under… 
Program GERTF 

model (no 
efficiencies) 

GERTF 
model (all 
efficiencies) 

GERAC 
model 

Communication Studies 4 -2 -1 
EMS Community Care 15 9 -1 

EMS Critical Care 15 9 -1 
Population Health Management 4 -2 -1 

Dental Hygiene 6 0 0 
Manufacturing Eng Tech 3 -3 0 

Applied Psychology 3 -3 1 
Medical Laboratory Science 10 4 3 

Civil Engineering 9 3 3 
Dental Hygiene (Completion) 12 6 3 

Environmental Sciences 9 3 3 
Geomatics - GIS 6 0 3 

Geomatics - Surveying 6 0 3 
HC Management - Clinical 12 6 3 

Mechanical Eng Tech 9 3 3 
HC Management - Admin 16 10 4 

Electrical Engineering (KF) 7 1 4 
Electrical Engineering (PM) 7 1 4 

Professional Writing 7 1 4 
Applied Math 9 3 6 

Biology-
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Detail of sources of credit hour pressure 
The table on the subsequent page attempts to identify the sources of credit pressure in the GERAC 
model for all curriculum maps. The pressures can be classified into the following categories 

• No statistics – Program doesn’t contain a statistics requirement or an undifferentiated math 
block than can be repurposed for the Quantitative Literacy – Statistics requirement 

• Stats option – Program contains a requirement that includes courses meeting the 
Quantitative Literacy – Statistics requirement as an option, but not the only option (e.g. 
Professional Writing has a requirement for “MATH 111 or MATH 243”). If narrowed to only 
statistics courses from this category’s list, the curriculum map would meet this requirement. 

• MA 465 – Quantitative Literacy – Statistics requirement would be met if MA 465 
(Mathematical Statistics) were added to the list of courses satisfying this requirement. This 
option has been discussed and met with generally favorable response with some members 
of the QL ESLO committee and the Mathematics department 

• No QL-“Finance” – Program doesn’t require a course from the Quantitative Literacy-
“Finance” list or an undifferentiated math/science elective block that can be repurposed for 
this requirement. 

• No QL-“Finance” (w/ECO) – Program requires one, both, or either of ECO 201 and/or ECO 
202, which could be used to either fulfill the QL-“Finance” requirement or an IA-Social 
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  QL-Statistics QL – “Finance” DP-
COM 

DP-
SS 

IA-
NS 

Program 
    

Credit 
Hour 
Pressure 

No 
stats 

Stats 
opt 

MA 
465 

No  
QL-F 

No QL-F 
(ECO) 

ACC 
325 

3rd 
Com 

PSY 
347 

1 NS 

Applied Psychology 1  X        
Medical Laboratory Science 3 

   
X 

     

Civil Engineering 3 
   

X 
     

Dental Hygiene (Completion) 3 
   

X 
     

Environmental Sciences 3 
    

X 
    

Geomatics - GIS 3 
      

X 
  

Geomatics - Surveying 
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If the credit hour pressures that are resolvable either by adding a course to those that can fulfill a 
requirement or by adjusting a requirement that currently allows for statistics, the remaining credit hour 
pressures are: 

 

  Quantitative 
Literacy 

IA-NS 

Program 
     

Remaining 
credit 

pressure 

No 
stats 

No  
QL-F 

No 
QL-F 
(ECO) 

1 NS 

Medical Laboratory Science 3 
 

X 
  

Civil Engineering 3 
 

X 
  

Dental Hygiene (Completion) 3 
 

X 
  

Applied Math 3 
 

X 
  

Biology-Health Sciences 3 
 

X 
  

Respiratory Care 2* 
 

X 
  

Respiratory Care (Completion) 2* 
 

X 
  

Renewable Energy Eng (KF) 3 
  

X 
 

Renewable Energy Eng (PM) 3 
  

X 
 

Environmental Sciences 3   X  
Business - Management 4 

   
X 

Business - Marketing 4 
   

X 
Health Informatics 4 

   
X 

Information Technology 4 
   

X 
Operations Management 4 

   
X 

Business - Accounting 4 
   

X 
Cybersecurity 4 

   
X 
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Possible mechanisms for relieving credit hour pressures 
 

Management programs – Natural Science requirement 
For management programs who currently have only one Natural Science course required in their 
curriculum maps, 



19 
 

Several programs, however, do not appear to have free or technical electives available for reallocation. 
Incorporating the GERAC model into these programs would require either alteration of programmatic 
requirements. In some cases, preliminary discussions with these departments have yielded ideas for 
potential resolutions or partial resolutions: 

o Respiratory Care – 0 credits electives 
o Respiratory Care (Completion) – 0 credits electives 

In preliminary discussion with the Respiratory Care department, possible means of 
adjusting programmatic requirements by 2 credit hours were identified.  

o all 9 Medical Imaging Technology programs – 0 electives 
 
In preliminary discussion with the Medical Imaging department, faculty have indicated 
some willingness to reexamine the current BUS requirement in the curriculum map; 
while valuing the health care management elements of this requirement, some 
willingness has been expressed to revisit or refashion this requirement in a way that 
more clearly addresses QL outcomes and/or incorporates content in finance and/or 
statistics. This adjustment, if reached, would potentially ease 3 credits of the 7 credit 
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o Communication Studies (where a new 3 credit pressure would be added) - because no math 
other than statistics would be required 

o All 9 Medical Imaging Technology programs (although this pressure would be reduced to 3-
4 credits). 

Although such an adjustment would run the risk of weakening the Quantitative Literacy pathway, it 
would preserve a formal role for the mathematics department and mathematics coursework in general 
education requirements. However, the “MATH > 100” requirement would be only loosely connected to 
the outcomes framework that motivates the remainder of Essential Studies requirements. 

Additionally, while data from the National Survey of Student Engagement (NSSE) has shown that Oregon 
Tech students report progress behind that of peer institutions on outcomes associated with Ethical 
Reasoning and Diverse Perspectives (the other arguably brand-new requirements within the Essential 
Studies model), related data shows no comparable deficiency in Quantitative Literacy skills; the case for 
a more extensive new pathway for this outcome is arguably fewer. 
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Staffing analysis 
In order to present a sustainable model for general education, it should be clear whether Oregon Tech 
has the faculty capacity to teach the courses required unde
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Under the GERAC model, each category of required general education courses can be identified as high-
transfer (Inquiry & Analysis Humanities, Social Science, and Natural Science categories) – those 
categories where a relatively large list of courses could potentially satisfy requirements, plus WRI121, 
SPE111, and WRI122) or low-transfer (the remainder; categories where a short list of courses could 
satisfy requirements). 

Further refinements to this admittedly approximate analysis are almost certainly possible, but may be 
challenging to validate. 

 

Curricular assumptions and preliminary GERAC analysis 
As noted alongside course lists above, optimal incorporation of the Essential Studies requirements into 
curriculum maps seems virtually certain to require some “double-tagging” of courses. However, for the 
sake of curriculum analysis, since “double-dipping” is not an element of the model, each course must be 
assigned to one category for demand analysis. In this analysis, courses double-tagged across categories 
are assigned to the non-Inquiry & Analysis category, with the exception of ECO 201 (this is to balance 
the high enrollment in ECO 201/202 across the two categories where it can apply. 
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The remaining significant pressures (> 0.25 FTE) here are: 

• Advanced Communication –  (~0.5 FTE) 
o A pressure emerges here because of the shift of “second technical communication” 

courses to the Diverse Perspectives – 
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Transfer Impact analysis 
 

In Spring 2016, an analysis of how transfer students would be affected by the GERTF model was 
conducted and presented to GEAC and various interested parties. Of particular interest in this study was 
the number of credit hours potentially “lost” (that is, not applied to degree requirements in a degree 
audit) as a result of changes to general education requirements. 

This study, conducted with 90 students (30 from each of the three groups below), revealed the following 
credit hour loss: 

 Percentage of new degree-seeking 
undergraduates (2016-2017) 

Average credit loss under 
GERTF model 

Group A – First-time first-year 
students with 1-36 transfer 
credits 

~ 15 % 1.7 credits/student 

Group B – Transfer students 
with < 90 transfer credits  ~ 20% 3.1 credits/student 

Group C – Transfer students 
with 90+ transfer credits 
(excluding post-bacs) 

~ 37% 7.4 credits/student 

 

Transfer study parameters 
Because Group C above – transfer students with 90 or more transfer credits – constituted the largest 
proportion of the Oregon Tech student population, and because it saw the highest impact in the 
previous transfer study, it was decided that thi (i)-1.5 TJ
15 0 Td
[(n)-0.6 (t)-4.8
( )Tj
0 40.32 re
W n
BT
/CS0 cs 0  scn

[(t)2.7 (ra)-0.8J
0st 
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 Courses must be equivalent to WRI 227 (which is what most programs currently 
prescribe to fulfill this requirement). 

o Teamwork – SPE 321 (3 credits) 
 Course must be equivalent to existing Oregon Tech course 

o Quantitative Literacy – Foundation  (3 credits) 
 Course must be equivalent to a course approved for this list. 

o Quantitative Literacy – Essential Practice  (3 credits) 
 Course must be equivalent to a course approved for this list. 

o Diverse Perspectives – Foundation (3 credits) 
 Course title must explicitly refer to non-Western/non-majority cultures (e.g. History 

of Japan; Native American Literature), or to human social interactions (e.g., 
Sociology, Human Relations, Interpersonal Communication etc.) 

o Diverse Perspectives – Essential Practice (3 credits) 
 Same as Diverse Perspectives – Foundation, except that course must be upper-

division or clearly a subsequent course in a sequence. 

* Note: The GERTF model explicitly allowed 2 of the “Essential Practice” requirements to be “double-
dipped” – that is, met by the same course simultaneously. Because of the difficulty of integrating this in 
curriculum maps alongside the transfer study, this rule was not taken into account for the transfer 
analysis (it is taken into account in the curriculum map analysis). Although any impact of ignoring this 
rule in the transfer analysis would be minimal given the infrequency of Essential Practice courses being 
transferred in, it would be in favor of more application of courses to Essential Studies requirements 
under the GERTF model, not less.  
 
GERAC model: 

o Inquiry & Analysis – Humanities (6 credits) 
 Same as current humanities requirement (including allowing application of 3 credits 

of performance). 
o Inquiry & Analysis – Social Sciences (9 credits) 

 Same as current social science requirement. 
o Inquiry & Analysis – Natural Science (8 credits)  

 Same as current lab science requirement. 
o Ethical Reasoning – Essential Practice (3 credits) 

 Course must be equivalent to an OIT 300-level applied ethics course, or must be a 
PHIL course dedicated to ethics. 

o Communication – WRI 121, 122, SPE 111 (3 credits each) 
 Courses must be equivalent to existing Oregon Tech courses. 

o Advanced Communication (3 credits) 
 Courses must be equivalent to WRI 227 (which is what most programs currently 

prescribe to fulfill this requirement). 
o Teamwork – SPE 321 (3 credits) 

 Course must be equivalent to existing Oregon Tech course. 
o Quantitative Literacy – Statistics (4 credits)  

 Course must be equivalent to a course approved for this list. 
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o Quantitative Literacy – “Finance” (3 credits) 
 Course must be equivalent to a course approved for this list, or clearly be a 

personal finance-oriented course. 
o Diverse Perspectives – Social Science or Humanities (3 credits) 

 Course must fall under a Social Science or Humanities prefix and must explicitly 
refer to non-Western/non-majority cultures (e.g. History of Japan; Native American 
Literature), or to human social interactions (e.g., Sociology, etc.). [*Note that here, 
this analysis has incorporated the option to broaden the Diverse Perspectives 
requirement to allow humanities to apply. However, the majority of applications of 
this requirement do come from social science courses.] 

o Diverse Perspectives – Communication (3 credits) 
 Course must fall under a Communication prefix and be specifically focused on 

interpersonal/intercultural communication or communication targeted towards 
specific audiences. 

Transfer Impacts 
 
The table on the subsequent page outlines the impacts of transition to the GERTF and GERAC models on 
the 57 students drawn for this transfer study.  Under the GERTF model, for this sample population, 
impacts ranged from a gain of 3 more transfer credits applied to a loss of 15 fewer credits applied, with 
a median impact of 6 credits and an average impact of 5.2 credits. Under the GERAC model, impacts 
ranged from a gain of 2 credits to a loss of 6, with a median impact of 0 credits and an average impact of 
1.1 credits. 
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Average impacts broken down by subpopulation are as follows: 

College – 
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Registrar’s Office Impacts 
Implementation of outcome-aligned course requirements will require a number of activities within the 
Registrar’s Office to prepare Oregon Tech’s systems for implementation of a new general education 
model. These fall into four broad categories: 

(1) Retagging of Oregon Tech courses – Once course lists for each requirement in the general 
education model are finalized, each Oregon Tech course must be given a proper attribute in our 
course database. This is a relatively straightforward task, as it involves creating a new field and a 
systematic set of attributes, and applying them to the ~100 or so courses that will potentially 
fulfill general education requirements. 
 

(2) Updating curriculum maps – Just as degree audits in Degree Works must be updated when 
curriculum maps change through the normal CPC process, updating general education 
requirements will require similar sorts of changes. Although updating degree audits for every 
program,  
 

(3) Updating articulation agreements – Given new degree requirements, articulation agreements 
with community colleges will have to be updated. Currently, articulation agreements typically 
have a “lifespan” of three years – students must be enrolled in a community college during the 
year that an articulation degree applies, and transfer to Oregon Tech within three years in order 
for the articulation agreement to be valid. Thus, refreshing and updating of articulation 
agreements would already happen in Oregon Tech’s natural cycle of articulation work. 
 
This work would also already be affected by the Major Transfer Maps (essentially, statewide 
articulation agreements) being created at the state level as mandated by HB2998; these Major 
Transfer Maps may end up forming the basis for future Oregon Tech articulation agreements as 
they are created across various disciplines. 
 

(4) Updating transfer tables – Oregon Tech’s transfer equivalency tables list tens of thousands of 
courses from other institutions and how they transfer in to Oregon Tech, whether as specific OIT 
courses or as fulfilling specific categories of general education requirements. These tables would 
have to be updated to align with new general education categories, particularly for courses from 
institutions that Oregon Tech regularly receives transfer students from. 
 
In order to do this, a consistent and reliable set of “rules” must be developed, as discussed in 
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Because this database of courses is large, this is the most laborious of the 4 tasks described 
here. However, it can also be readily prioritized so that the most impactful elements are done 
quickly – Oregon community colleges form the university’s largest transfer student population, 
and the AAOT outcome lists that already exist at these colleges and have been incorporated into 
the structure of the CTM may provide a useful reference for this work. Work can then proceed 
ordered by frequency with with Oregon Tech receives transfer students from that institution – 
and institutions from which Oregon Tech has very rarely (e.g. only once) received a transfer 
student may, as a practical matter, not need to be re-examined at all.  
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Step 3: ESSE pilot process 
 

GERAC’s report recommend further evaluation and exploration of the ESSE (Essential Studies Synthesis 
Experience) prior to eventual adoption. In the time since the ESSE concept was first proposed, it has 
intrigued a number of members of the Oregon Tech community. 

Such experiences have the potential to contribute to students’ career preparedness and readiness to 
tackle other life challenges. As noted in AAC&U’s regular survey of employers: (Hart Research 
Associates. 2015. Falling Short? College Learning and Career Success. Washington, DC: Association of 
American Colleges and Universities.)  

• Nearly all employers (91 percent) agree that for career success, a candidate’s demonstrated 
capacity to think critically, communicate clearly, and solve complex problems is more 
important than his or her undergraduate major.”  

• “Nearly all employers (96 percent) agree that all college students should have experiences 
that teach them how to solve problems with people whose views are different from their 
own.”  

• “Nearly all employers (90 percent) give hiring preference to college graduates with skills that 
enable them to contribute to innovation in the workplace.” 

Exciting and frequently-mentioned features of the ESSE which support these and related goals: 

- A junior-level course in which students both draw upon developed disciplinary knowledge but gain 
experience in preparation for senior projects and capstone experiences. 

- Interdisciplinary in character, whether by virtue of faculty instruction, student participation, or the 
nature of the problems tackled. 

- 



35 
 

ESSE logistics: staffing and enrollment 
During the past two years, the informal ESSE team has endeavored to move towards ESSE pilots. 
Because of the difficulty of coordinating team-taught ESSEs within the existing workload models (a 
model requiring coordination of at least two faculty members, their department chairs, and the 
department(s) in which the ESSE is formally listed), the following should be considered in moving 

- Because of the high level of logistical complexity in coordinating a team-taught ESSE, non-team-
taught ESSE pilots be explicitly permitted, but pilot efforts should also include both team-taught 
and team-developed ESSEs (in a “team-developed” ESSE, multiple faculty from different disciplines 
might be involved in the creation of the course, but might not necessarily receive workload credit 
for its delivery).   

- A model for incentivizing and rewarding ESSE pilots should be clearly identified. The Provost’s Office 
provided a workload model for in
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The ESSE committee’s initial charges from the Provost and GEAC should 
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Step 4: Formalization of Program Integration 
 

A key facet of the GERTF model was “program integration” – the expectation that programs would 
create/identify and systematically embed in their curricula experiences in which each of Oregon Tech’s 
six ESLO’s are exhibited and brought into a disciplinary context. In many ways, this is the natural 
counterpart to 
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Implementation Timeline 
 
January 2019 
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- Performance-based humanities – Should the IA-H category explicitly permit (and limit students to) 

3 credits of performance-based humanities? 
o Major pros: Greater transfer and course flexibility; continuity with current practices. 
o Major cons: Risks some compromise to I&A outcome, depending on how meaningfully the 

outcome is manifested in performance courses. 
o 
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o Accuracy – Do the maps as transcribed from the 2018-2019 catalog correctly describe the 
program? Do they reflect any other changes that the program wishes to incorporate? 

o Compliance with Essential Studies requirements – Are the Essential Studies requirements 
incorporated fully and properly? What adjustments to curriculum maps (and therefore 
conversations with other departments) might be necessary to achieve full compliance. 

o Sensibility of placement of Essential Studies requirements – 
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Departmental and other impacts 
 
- Communication course redevelopment – In order to align redevelopment of technical 

communication courses to fulfill the Diverse Perspectives – Communication requirement in the 
GERAC model, significant work will be required by the technical communication work in the 
communication department. Fortunately, this work is well-timed with current efforts by the 
technical communication group to redevelop these courses towards greater relevance for 
programs, and with the “Engage” year for the Communication ESLO in the current six-year ESLO 
assessment cycle. 

 
For optimal timing with curriculum map revisions and review, a rollout of new options for technical 
communication course concepts by Convocation 2019 would be ideal; this would be facilitated by 
some degree of institutional support for this significant development activity. 

 
- Natural Science course offering expansion – Because so few Oregon Tech students take natural 

science courses to fulfill general education requirements, few natural science courses exist that are 
explicitly targeted towards this student population, and those few that do (e.g. BIO 101, 102) 
typically suffer from low enrollment. With a likely increase in demand for these course from 
students in the management department, the opportunity exists for development of new science 
courses targeted for non-STEM majors – an opportunity which has already been recognized by the 
Natural Sciences Department and would be welcomed by the Management Department. 

 
- Additional transfer modules - Similar analysis to that done for the Oregon Core Transfer Map 

should be done with respect to other key regional transfer blocks (particularly those from 
Washington state, but also from California, Hawaii, and elsewhere). As the model is finalized, GEAC 
should take up consideration of how these models could be transferred in to Oregon Tech. 
Similarly, the Interstate Passport structure, a nationwide transfer model, previously examined by 
GEAC in 2016-2017, should be reexamined once the Essential Studies model is finalized. 

 

The subsequent page provides a summary chart of many of the critical elements for moving forward 
towards a catalog implementation of general education requirements similar to those in the GERAC 
model by Fall 2020 – an ambitious, but still achievable timeline so long as endorsement of a path 
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 Jan 
2019 

Winter 
2019 

Spring 
2019 

Summer 
2019 

Fall 
2019 

Winter 
2020 

Spring 
2020 

Summer 
2020 

Fall 
2020 

Administrative and GEAC endorsement    
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